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School Information 
 

Best Academy 

1300 Olson Memorial Highway 

Minneapolis, Minnesota 55411 

612-876-4141 

www.thebestacademy.org 

 

Grades served: K-8 

 

Year opened: 2008 

 

Mission and Vision: To instruct, empower, enable, and guide children to achieve superior 

academic, social, and moral development. 

 

Authorizer: 

Audubon Center of the North Woods 

Charter School Division 

43 Main St. S.E., Suite #238 

Minneapolis, MN 55414 

612-331-4181 

www.audubon-center.org 

 

David Greenberg, Director of Charter School Authorizing 

 

The mission of the Audubon Center Charter School Division is to provide superior leadership, 

oversight, and strategic assistance to enable its authorized schools to obtain significant and 

measureable student academic and personal achievement while using the environment as one of 

the school’s platforms for learning. The lead coordinator and liaison speak regularly with the 

director, attend board meetings, and review documents.  

 

 

History 

In 2008, Best Academy was established to address the unique educational needs of African 

American boys. By separating the boys from the girls, the intent of Best Academy was to address 

the unique learning styles of boys. However, the same year that the Best boys program was 

created parents asked that a program for girls be developed as well. That same year Sister 

Academy was established. Sister Academy, which stands for Sisters in Science, Technology, 

Engineering, and Rx (medicine), is an all-girl, 5-8 program. 

 

In 2009, members of the East African Somali community in Minneapolis approached the 

founders, Eric and Ella Mahmoud, and asked them if they would consider starting a program to 

meet the unique cultural and academic needs of their burgeoning English Language Learner 

(ELL) community. In 2010, Best Academy East was started to meet this need. 

 

 

http://www.thebestacademy.org/
http://www.audubon-center.org/
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Student Enrollment and Demographics 
 

Number of Students Enrolled 

 

 2012-13 2013-14 2014-2015 (est.) 

Kindergarten  91 86 73 

1st Grade 66 78 58 

2nd Grade 48 51 84 

3rd Grade 64 55 55 

4th Grade 50 58 57 

5th Grade 53 55 118 

6th Grade 51 44 82 

7th Grade 68 64 80 

8th Grade 40 56 61 

Total 531 547 668 

Total ADM (Average 

Daily Membership) for 

year 

464 480 659 

 

 

Key Demographic Trends 

 

 2012-13 2013-2014 2014-2015 (est.) 

Total Enrollment 531 547 668 

Male 366 372 391 

Female 165 175 277 

Special Education 58 47 69 

LEP 204 208 250 

African American 526 542 666 

Latino 3 2 2 

Asian/PI 0 1 0 

American Indian  0 1 0 

White 2 1 0 

F/R Lunch 92.2% 89.8% 90% 
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Student Attendance, Attrition, and Mobility 
 

 

STUDENT ATTENDANCE 

 2011-12 2012-13 2013-14 

Overall Attendance 

Rate 

95% 94% 95% 

 

 

STUDENT ATTRITION 

Percentage of students* who continue enrollment in the school from 

Spring 2013 to October 1, 2013. 
73.8% 

 

 

STUDENT MOBILITY 

 Summer 

Transfers In 

Number of 

students  on 

Oct. 1 

Mid-year 

Transfers 

In 

Mid-year 

Transfers 

Out 

Total Mid-year 

Transfers 

Mobility 

Index* (as a 

percent) 

2010-11       

2011-12       

2012-13       

* Total mid-year transfers divided by Number of students on Oct. 1. 

 

 

Percentage of students who were enrolled for 95% or more of the 

2013-14 school year.  
75% 

 

Percentage of students who were enrolled for 95% or more of the 

2012-13 school year.  
68% 

 

Percentage of students who were enrolled for 95% or more of the 

2011-12 school year.  
69% 
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Educational Approach and Curriculum 
 

The Gap-Closing Framework 

Best Academy uses an educational model patterned after high-performing public schools. It is 

built around five essential questions taken from Richard Dufour’s book, Learning by Doing. 

Schools that have answered these five essential questions have demonstrated success serving 

children from low-income backgrounds. 

1. What do my students need to know and be able to do? 

2. What are the most effective ways to teach what they need to know? 

3. How do I know that they got it? 

4. If they didn’t get it after I taught it, then what? 

5. What if they have already mastered the material before I taught it? 

 

To answer these five questions, Best Academy uses the Gap-Closing Framework illustrated in 

Figure 1. It is designed from the inside out and organized around a set of concentric rings. 

Because student achievement is the sine qua non of teaching, student achievement is found at the 

center of the ring. Because the greatest lever that influences student achievement is teaching, the 

teaching ring is placed in symbiotic relationship with the core of the framework, with student 

achievement.  

 

The teaching ring is composed of (a) Planning, (b) Teaching and Re-teaching, (c) Assessment, 

and (d) Reflection and Student Support Systems (abbreviated as S
3
). Everything in the middle 

and outer rings supports teaching and learning. The middle ring of administration supports 

teaching. The administrative ring is composed of Instructional Leadership, Formal and Informal 

Observations, Instructional Coaching, and Data Analysis and Coaching. The outer ring, which 

supports teaching and administration, consists of the academic and operational supports that 

ensure the most effective teaching and administration. It is composed of School Culture, 

Operations, Bell to Bell (class time), the Daily Schedule and the (yearly) Calendar.  

Note that the instructional leadership model supports teaching, but it does not drive the teaching 

model. Similarly, the calendar supports the teaching model, but it does not drive it.  
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Figure 1. The Gap-Closing Framework 

 
The standard public school year of 180 days, with a 6.5-hour school day, provides insufficient 

learning time to cover all of the benchmarks and standards that students are expected to learn. 

Consequently, at Best Academy, both the school year and school day have been expanded. This 

ensures sufficient learning time and thus maximizes student achievement. It reflects an emphasis 

on the fundamental question, what do students need to maximize achievement. Best Academy 

worked backwards to make sure that all of the supports, systems, and structures were in place to 

meet those needs.  

 

By expanding the school year, another obstacle for low-income students was removed: the 

summertime learning gap. A three-month vacation is appreciated by teachers, but it jeopardizes 

the progress of students, particularly those who are further behind and in the greatest need. No 

other profession commands the four months of vacation afforded to teachers (three months of 

summer vacation, two weeks of winter/Christmas break, one week of spring/Easter break, and a 

week of other holidays interspersed throughout the year). While there has been union resistance 

to reducing the summer vacation for teachers, a compromise has been achieved by some high-

performing schools: extend the school year, while interspersing vacation time more evenly 
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throughout the year at 1–2-week intervals. This has proven effective in increasing student 

achievement and avoiding the summertime learning gap. 

 

In many public school districts and schools, however, the educational framework operates in just 

the opposite manner. Administration starts with the school calendar, daily schedule, and 

operations, and then tries to figure out how to fit everything into those fixed structures. Instead of 

changing the size of the educational box by adding more learning time, administrators and 

teachers are forced to work within a time structure that has proven inadequate and ineffective. 

Hearkening back to the words of former Minneapolis Public Schools Superintendent, Dr. Carol 

Johnson, “In our public education system, time is justice. What is enough time for some is not 

enough time for others.”  

 

In sum, these structures do not help solve the educational challenges that economically 

disadvantaged and minority children face—children who start kindergarten behind and fall 

further behind through the years. These children need more time to get caught up, not less time. 

Schools and school districts that have proven effective in closing the achievement gap design the 

structure around the vision, mission, and goals in order to optimize student achievement. To 

reiterate: Student achievement comes first and everything else revolves around that. Student 

achievement is at the core of the gap closing framework.  

 

 Inner Ring One: The Teaching Cycle 

The first ring around student achievement is the Teaching Ring. The cycle within this ring 

proceeds in the following order: Planning, Teaching & Re-teaching, Assessments, and 

Reflection.  

 

Planning 

Planning addresses the first of the five essential questions: What do my children need to know 

and be able to do? Planning comes first in the process, before teaching, assessment, reflection, 

and student support systems. Actually, planning also includes each of these items. 

State academic standards provide the guidelines for developing curriculum at Best Academy. In 

every subject area, teachers must ensure that all benchmarks in the state standards are met before 

year’s end.  

 

The link from the state standards to instruction is created by backwards planning. It means 

starting with the standards established by the state department of education for each subject area 

and then developing curriculum based on each benchmark that the student is expected to master 

at that grade level. For example, a 3rd grade reading standard might consist of a student being 

able to understand “Key Ideas and Details” of a short story. One of the benchmarks under this 

standard is, “Students will be able to ask and answer questions to demonstrate understanding of 

the text, referring explicitly to the text as basis for the answer.” An important distinction in the 

planning for teachers is that they must also determine the level of rigor required to master the 

standards that will be assessed.  

 

The Yearly Pacing Guide 

After a grade-level team of teachers has determined all of the benchmarks and standards that 

students will have to learn for the year, a pacing guide is established. The guide indicates when 
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any given benchmark will be taught during the school year and how many academic days will be 

spent covering that benchmark. It can change and be updated throughout the year, but a working 

draft is available before the first day of school begins. 

 

The Term Pacing Guide 

After the yearlong pacing guide is established, the term guide is developed. It is a more detailed 

and comprehensive version of the Yearly Pacing Guide. Not only does it include when a 

benchmark will be taught in the course of the school year, it also what indicates the resources 

that will be used to teach the benchmark and how the benchmark will be assessed to ascertain if 

students have learned the information. The Term Pacing Guide focuses on one term’s progress, 

highlights the standards or benchmarks to be taught during that term, lists the days they will be 

taught and the daily objectives of the lesson, and addresses any prerequisite skills or knowledge 

students need to have before they are able to master the benchmark at grade level.  

 

Weekly Lesson Plans 

As the teacher moves forward in the planning process, the planning becomes more detailed. 

Weekly Lesson Plans enable instructional leaders to develop their plans more thoroughly to 

deliver academic content that is rigorous and engaging. Grade-level teams divide up lesson-

planning responsibilities based on the individual strengths of the team members. Lesson planning 

spirals backwards from interim formative assessments, which are created by grade-level teams 

prior to the beginning of each term. An interim formative assessment is a rigorous test given in 

class every 6-8 weeks to determine if students have retained the information from past and 

current benchmarks. In Minnesota, for example, all tested benchmarks for grades 3-8 must be 

covered by April 1
st
 of each year, when statewide (Minnesota Comprehensive Assessment) 

testing occurs. For kindergarten through second grade, teachers have the full year to cover grade-

level standards. Backwards planning answers the question, what do my students need to know 

and be able to do? 

 

In planning lessons, Best Academy extensively uses the book, The Skillful Teachers by Jon 

Saphier, Mary Ann Haley-Speca, and Robert Grower. The authors outline 21 planning decisions 

involved in lesson planning that are highly recommended to all teachers and school leaders. The 

first 13 are called basic and indispensable decisions, and the last 8 are called implementation 

decisions. 

  

 Teaching and Re-teaching 

Teaching and Re-teaching addresses the second of the five essential questions: What are the most 

effective ways to teach what they need to know? It’s not uncommon to believe that we are 

successful in all things that cannot be measured. The same principle applies in teaching. 

Teachers tend to believe they are more successful in their teaching, when the results are not 

measured. At Best Academy, success is evaluated by how successful students are mastering the 

standards that are being measured. Thus, the goals of teaching and re-teaching are as follows:  
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 To cultivate a growth mindset in all students  

 To have students master the benchmarks set by the Minnesota Department of Education 

as well as the national benchmarks in reading, writing, math, science and social studies at 

all grade levels 

 To have students make a year or more of academic growth by the end of the school year 

 To have all of students (grades 3-8) meet or exceed the standard on the Minnesota 

Comprehensive Assessments 

 To have 100% of students (grades 2-8) make their target growth goals on the Northwest 

Education Assessment (NWEA) 

 To prepare students for college 

 To develop students to use good moral judgment and be positive contributors to society 

and have desire to give back to their community. 

 

All of these goals are directly measureable. At each step along the way, a quantifiable answer 

can be given for each and every student. The period is longer, of course, for college bound 

students; it’s also longer for determining whether students are showing good moral judgment and 

making positive contributions to society. But it is still quantifiable. 

 

Teaching addresses the question, what are the most effective practices to teach whatever students 

need to know? This question is answered by using the best research on effective instruction 

available and by giving the teacher extensive professional development. Instructional leaders 

facilitate ongoing professional development on effective and engaging instructional strategies 

and by ongoing use of strategic data systems. 

 

 Assessments 

Assessments addresses the third of the five essential questions: How do I know if they got it? 

At the classroom level, there are three timeframes in which to implement re-teaching strategies 

based upon assessments: daily, weekly, and end-of-term. 

 

 Daily Exit Slips 

The teacher can use exit slips (a question or series of short questions to determine whether 

students understood the subject matter being taught) on a daily basis or at the end of a lesson to 

determine whether students have mastered the daily objective. This is the quickest way to find 

out whether an individual student or classroom of students would benefit from some type of re-

teaching. A quick analysis of the exit slip can tell the teacher which skill the student is missing. 

The teacher is given time during their 50-minute preparation period to review exit slips and 

homework assignments, in order to adjust the next day’s lesson. If more than one student has the 

same problem, the teacher can group the students together and offer a mini-lesson covering the 

strategy or step that those students missed. If many students had the same problem, the mini- 

lesson can be taught to the whole group. This skill can also be spiraled into the homework and 

the Do Now for the following day. Do Now is a warm-up exercise that students complete (i.e. Do 

Now) during the first 5-10 minutes of class, in which they answer a short series of questions 
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about what was taught the previous day. Once again, by planning how classroom time will be 

used, sufficient time can be set aside to allow for student grouping or differentiation. 

 

  Weekly Quizzes 

At the end of each week, the teacher gives a quiz. The quiz is aligned to the benchmarks covered 

during the week. The daily school schedule gives the teacher time to develop and grade the 

quizzes. At Best Academy, students leave school early every Friday to allow teachers time to 

analyze quiz and other testing data. After the quiz is given and graded, the teacher fills out a 

tracker that shows how each student performed on each question. This tracker is a systematic 

way to determine which skills need to be retaught and to which students. The re-teaching 

happens the following week using strategies like mini-lessons to small groups, differentiated 

independent work, homework, and Do Nows. If 80% of the class does not understand a particular 

benchmark as evidenced by exit slips, homework, and weekly quizzes, then the benchmark must 

be retaught to the entire class. On the other hand, if only a few students that haven’t mastered a 

particular benchmark, then the benchmark can be retaught during the intervention period 

mentioned earlier. Students who master the benchmarks on the weekly quizzes should be offered 

differentiated work that will push them further.  

 

 Comprehensive Interim Assessments  

At the end of the term, which is usually every 6 to 8 weeks, the teacher will administer a 

Comprehensive Interim Assessment, also known as a COMP. The COMP covers all of the 

benchmarks taught during the 6–8-week term. Teachers in grades K-8 administer the COMP’s 

and then fill out a tracker that shows student performances during that period. The weekly and 

COMP trackers let teachers and administrators know whether students are on track for meeting 

the state standards. The school then provides teachers with a Data Day at the end of each term to 

analyze the information and plan a re-teach week. The data day is usually the Friday at the end of 

the week that students have taken their COMPS. On data days, the students are released from 

school, but the teachers come to school to analyze data from test results. In order to be more 

efficient and actually use the data being generated, Best Academy uses an automated scanner 

that takes the test information from students’ scores and provides a high-level analysis of the 

data. The scanner automates as many of the teacher functions as possible to create efficiencies. 

Time that teachers would otherwise use for grading and logging these interim assessments can 

now be used for analysis of the data.  

 

Teachers then take this data and determine by grade level, class level, and individual student 

level what kind of consistent patterns are occurring. Did the whole grade level get some question 

wrong? For example, if there are four 3rd grade classes, data analysis will show which class did 

the best, which did the worst, and where the discrepancies are occurring. The most important part 

of the data day is for teachers to develop re-teaching plans based on the data. The week 

following the data day is set aside to re-teach skills that were not mastered. Depending on the 

number of students who did not master the subject matter, re-teaching will be done either in 

small groups or with the entire class. It is the job of the grade-level team to determine what 

activities and lessons will be covered to address the needs of all learners. With independent 

work, exit slips, and weekly quizzes, a teacher should know which students are proficient on the 

benchmarks, even before the COMP’s are administered. These tests are collectively referred to 

as continuous formative assessments, and are critical in providing teachers and administrators 
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with up-to-date data for grading and establishing a teaching and re-teaching roadmap for the 

teacher to follow. 

 

 Response to Intervention/S3 

What if Students Didn’t Learn the Material After I Taught It? 

Gap-closing schools use a Response to Intervention (RTI) model to provide additional support to 

students who are behind. In the Gap-Closing Framework illustration, RTI is symbolized by S3 or 

Student Support System. RTI is the practice of providing high-quality instruction and 

interventions that match students’ needs; and using students’ learning rate over time and level of 

performance to make important educational decisions.  

 

The theory of RTI is that 80% of students should be supported by the curriculum provided to all 

students. For the 20% of students who may not be successful with the standard curriculum (or 

Tier 1 program as it is called), a system of interventions are set up to address students that are 

right below grade level (i.e., at Tier 2) and students that are far below grade level (i.e., at Tier 3). 

A 50-minute intervention block for Tier 2 and Tier 3 students is built into the school schedule to 

address the students’ individual needs. For students in elementary school, the intervention may 

occur during regularly scheduled class time, assuming there are teaching assistants or support in 

the classroom. For students in middle school, the intervention may be done by a different 

teaching intervention specialist and in a one-on-one or small group setting.  

 

 Middle Ring 2: Administrative Support to Teachers  

 Instructional Leadership 

The purpose of Instructional Leadership is to ensure that student learning time is maximized 

through teacher professional development. Professional development includes four major 

categories: data and assessment, planning, classroom management, and core instruction 

presentation. Instructional leadership is supported by building administrators, teacher leaders 

(coaches) and/or educational consultants. 

 

Every teacher is assigned an instructional leader or coach to help develop and strengthen their 

instructional effectiveness. Administrators will track student performance results and then assign 

teachers to administrators, educational consultants, and teacher support based on grade level and 

subject expertise. Instructional leaders will provide a half hour of feedback based on a 20-30 

minute informal observation, every other week, or on an as needed basis. Instructional leaders 

meet with teachers and complete a Teacher Learning Plan, which is revised every term (i.e. five 

times throughout the school year). This practice was adopted at Best Academy after school 

leaders attended a training conducted by Dacia Toll, co-founder of Achievement First charter 

school management organization.  

 

 Formal Observation 

The system for formal observations is derived from Achievement First, Driven by Data, and the 

System for Teacher and Student Advancement Program (TAP).  The lesson plan format is 

Madeline Hunter’s framework. Instructional leaders use formal observations to determine staff 

development needs and to determine additional incentive pay. Teacher performance is evaluated 

on a scale from 1 to 5: 1 (poor), 2 (below average performance), 3 (proficient), 4 (above 

average), to 5 (exemplary).  
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Formal observations are conducted three times a year to evaluate a teacher’s overall 

performance. In order to receive incentive pay, a teacher must have a 3.0 average on their formal 

observation (see the appendix for the rubric). The formal observation process consists of 

1. A pre-meeting to discuss the teacher’s lesson plan 

2. An 45 – 60-minute observation  

3. A post-observation meeting with the teacher 

4. A follow-up in teacher learning plan 

 

 Informal Observation 

Much in the same way a swimming coach improves a swimmer’s technique by being at the pool 

to observe swimming during lessons, practice, and swim meets, Driven by Data: A Practical 

Guide to Improve Instruction, by Paul Bambrick-Santoyo,  has heavily influenced the notion of 

being “at the pool” to give teachers feedback on their teaching. You can’t improve a swimmer’s 

technique by reading about their performance in the newspaper the next day. The coach must be 

“at the pool” providing feedback to the swimmer minute by minute. This feedback might include 

form, stroke rate, and efficiency of turns. Bambrick-Santoyo uses this as a metaphor to describe 

the school leader’s role in improving instruction for students through the teachers. Instructional 

leaders can’t improve student achievement by reading about the results of the state testing results 

in the newspaper. Instructional leaders can’t change student outcomes just by reviewing internal 

testing data. They must be “at the pool” or in the classroom providing teachers valuable feedback 

during or immediately after a lesson.  

 

The purpose of informal observations is to give teachers immediate and continuous written and 

verbal feedback on their instructional practices in specific areas. Informal observations focus 

intentionally on goals set in the Teaching Learning Plan and assume that the area of focus will 

change frequently as the teacher improves. Informal observations are unannounced; they last for 

20-30 minutes and occur frequently throughout the year. Feedback is emailed to the teacher and 

the teacher meets with the Instructional Leader biweekly to discuss progress. The process goes as 

follows: 

1. Conduct a 20-30 minute biweekly observation based on phase focus. 

2. Inform the teacher immediately afterward via email (a teacher may respond and/or 

provide an explanation if needed). 

3. Give informal verbal feedback biweekly for 20-30 minutes based on phase focus. 

 

 Data Analysis & Coaching 

 The development of the data analysis and coaching used by Best Academy was highly 

influenced by two books: Driven by Data by Paul Bambrick-Santoyo and The Data Coach’s 

Guide to Improving Learning for All Students: Unleashing the Power of Collaborative Inquiry 

by Nancy Love, Katherine Stiles, Susan Murphy, and Kathryn DiRana, as well as by visits to 

high-performing charter schools from around the country, such as Roxbury Prep in 

Massachusetts. Materials from Achievement First’s instructional framework were incorporated 

into the design.  

 

The purpose of this section is to describe how teachers use data at Best Academy, and how the 

instructional leaders or coaches facilitate data meetings with both grade-level teams and 

individual teachers.  
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Teachers and administrators analyze data during three timeframes: daily, weekly, and every 6–8 

weeks. Teachers meet with coaches weekly to review the data. Teachers have all three levels of 

assessment information available before they plan and teach lessons.  

 

Daily analysis of student performance is done through exit slips, where students are asked to 

produce a product that aligns with the day’s objective for that subject. Information from exit slips 

is used to plan future whole- and small-group instruction. The intent is to grade the exit slips the 

same day or for the next day, in order to inform the next day’s lesson and instruction. 

 

Weekly quizzes are given on Fridays to determine how students are progressing on the 

benchmarks. In grades K-4, quizzes are written for both mathematics and reading. For grades 5-

8, each subject area teacher (mathematics, reading, science, and social studies) quizzes students 

on the benchmarks taught that week. All of these quizzes are common among all classes at each 

grade level. That data is then analyzed the following Friday afternoon.  

 

Finally, a cumulative and formative assessment is given every 6–8 weeks (COMP) to assess how 

students have progressed over several benchmarks. Staff in grades 3-8 use a Scantron machine 

and bubble sheets to collect testing information; they use software, called Prosper, which allows 

for multifaceted student-level reports aligned to the benchmarks. Full data days at the end of 

each COMP period are dedicated to data analysis, reteach week and unit planning, as well as 

individual data meetings with administration and coaches. Teachers use a Cause and Verification 

form for every COMP assessment to determine root causes of performance. Student 

interventions are then planned on an on-going basis throughout the school year. A data manager 

works with teachers to (a) facilitate managing student-level data; (b) to create and maintain up-

to-date student trackers; and (c) to use the Scantron machine. The data manager ensures that the 

technical pieces of the data process are in working order. 

 

Coaching on data is done weekly during grade-level team meetings. Teaching and administrative 

staff analyze common quiz data using a tracker system that displays students’ overall scores, 

student’s individual scores, and scores by individual benchmark items. The tracker gives coaches 

information on how individual students are doing and what interventions they may need. It also 

gives teachers and administrators information on how any given class is doing on a given skill or 

concept. Individual data meetings occur every data day or five times a year. The individual data 

meeting goes over the data for each teacher’s classroom. Teachers meet with their coach and go 

through an in-depth analysis of how their students are doing. They are expected to attend these 

weekly meetings and be prepared to discuss their quiz data. Such meetings provide an additional 

layer of accountability, as teachers meet one to one with administrators and teacher leaders 

(Instructional Coach) to ensure all students succeed in all areas assessed. 

 

Every Friday is a half day of school for students. Data days, following COMP exams, are 

mapped out on the master school calendar as full days of professional development. The 

personnel responsible for administering and conducting these data days are administration, 

coaches, teacher leaders, and a full-time data manager. At the beginning of every school year, 

new staff is trained on the data analysis system. Modeling of individual data meetings and 

training on data management is demonstrated by experienced teachers, coaches and 

administrators to ensure that teachers understand what is expected of them and what the process 
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looks like. All staff are required to read Driven by Data by Paul Bambrick-Santoyo as part of 

their individual professional development. 

 

Outer Ring 3 - School Structural, Operational, and Cultural Supports 

 

 School Calendar, Bell to Bell, and Daily Schedule 

The school calendar sets forth the total number of days the school plans to be open, the total 

number of hours it is in operation, and the total number of instructional hours that are available. 

In the Best Academy model, there are 195 school days, and 9 hours per school day. This equates 

to 1,755 total hours the school is open for business. School starts at 8:00 a.m. and ends at 5:00 

p.m. The longer day and year provide students with over 35% more time in school than the 

typical public school district (172 days of school for students with a 6.5-hour school day for a 

total of 1,118 hours). The additional 35% more time each year has a positive and cumulative 

academic effect on students. It gives them the ability to catch up academically if they are behind, 

and reduces the backslide that takes place for low-income children during the summertime 

learning gap. The longer school day and longer school year provide the school with the ability to 

individualize support using RTI to meet the needs of students and to give teachers more time to 

prepare lessons and analyze student data. 

 

 Given the additional amount of time that is available, Best Academy students have one 

additional year of educational advantage over the typical public school student for every 3three 

years that a student spends in this educational system. This means that a student, who starts in 

kindergarten at Harvest Prep or Best Academy and stays continuously enrolled through the 8th 

grade, will have a three-year academic advantage over the typical public school student. 

 

 Daily Schedule 

Academic work begins no later than 9:00 a.m. As mentioned above, there is a minimum of 100 

minutes, with two class periods each, allocated for reading and math. Fifty minutes are allocated 

for social studies and another 50 minutes for science. There is also an intervention block of 50 

minutes. The intervention block is used to help students who are behind to catch up. But if the 

student is at grade level or ahead, the intervention block is used to move them ahead. Lastly, 

there is a teacher prep period of 50 minutes each day, when students are either in a physical 

education, computer science, music, or world language class. 

 

The schools must devote at least 6.5 hours per day to academic instruction out of a 9-hour school 

day, Monday through Thursday; on Fridays, 5 hours are allocated to academic instruction. The 

total number of hours per week for instruction is 31; and, the average number of minutes devoted 

to instruction per day is 390. 

 

The daily schedule is optimized for learning, because it gives students and teachers an extended 

period of time to devote to the core subjects of reading and math. They are core, not only 

because they are used as benchmarks for state comprehensive assessment testing, but because 

they have also been proven to be highly correlated with student success in other subject areas. 

The extended time also gives teachers the time for preparation and to differentiate instruction in 

the classroom.  
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 School Culture 

The creation of, and emphasis on, school culture is area that cannot be overstated. Schools must 

strive to create a culture of high expectations, a school ethos that expects academic success for 

all students. Positive school culture, including character development, will help build positive 

classroom culture and student engagement. 

 

A school culture is created to accomplish at least four objectives. The first is to instill a growth 

mindset (effective effort) in our students. Having a growth mindset is critical to success, in 

particular in an educational setting where low-income students are continually subjected to 

challenges. Students with a fixed (innate ability) mindset avoid challenge. Students with the 

growth mindset see challenge as the natural process of learning.  

 

The second objective of school culture is to create an expectation of high academic achievement. 

High-performing schools do not run from the problem by dumbing down the test or altering the 

standards. Far too many children of color in general and African American students in particular, 

believe that striving for high academic achievement is for White children or for “nerds.” In too 

many schools and communities, high academic achievement is devalued. Best Academy creates 

a culture in which every opportunity is taken to celebrate high academic achievement. This is 

done through regular award and recognition assemblies that take place throughout the school 

year after every grading period, during which academic achievement and growth are celebrated. 

Academic achievement is celebrated at parent and community gatherings during the school year 

when students perform the skills and abilities they have attained. Incentives are also given to 

students for either high achievement or exceptional academic growth, such as additional 

computer time, additional gym time, etc. In educational parlance this is known as creating the 

"academic press… [where] teachers, administrators, and students, are motivated by achievement-

oriented goals, values, and norms.   It is “the extent to which the school is driven by a quest for 

academic excellence.”  

 

The third objective of school culture is to create a safe and orderly environment where children 

feel protected and supported by adults and other students in the school building. Many children 

in low-income communities come from families and communities that are unsafe. They bring 

these fears to school. Teachers and administrators must be aware of the environments from 

which these students come, and build an environment that allays these environmental concerns, 

which would otherwise impede student learning. It is difficult to learn in an environment that is 

chaotic and unsafe. Effective schools also have systems in place to protect and support teachers 

by ensuring that even adults interact and communicate to each other in a respectful manner. This 

includes the teacher communicate with parents and how parents communicate with teachers.  

Lastly, an effective school culture must build a system to cultivate student self-esteem, using 

history and culture as a lever. African American children in particular have been given a 

distorted image of themselves. All too often, the image of young African American’s is 

associated with drugs, gangs, and misogynistic rap music. It is imperative to address their 

psychological trauma. As studies conducted over the past 50 years have shown, such as the doll 

study, African American children, not to mention children of other ethnic groups, associate 

blackness with being bad; “Black” is not someone with whom you would want to be associated. 

Even African immigrants who come from war-torn countries and refugee camps are warned to 

stay away from African Americans and their negative culture and lifestyle of gangs, drugs and 
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crime. The consequence of this perpetual negative image of African Americans has created a 

warped self-image in African American children. The solution to this problem is to give these 

students a clearer, more balanced, and positive picture of their history and culture.  

 

 

Mission Goal/School Goal: 

 
 On average over the next five years 70% of students will be eligible for Fun Friday celebration 

using the school-wide behavior management system.  

 
 From 2014 – 2019 reduce percentage of students being suspensions by 50%.  

 
 During the 2013 – 2014 school year there were approximately 163 suspensions. This represents 

10% of the population generating multiple suspensions at the school. Over the course of the next 

five years Best Academy will reduce the number of suspensions by 10% each year or a 50% 

reduction over five years from the baseline of 163 suspensions.  

 

Reading Growth 

For each year on average 65% of all students will meet expected fall to spring growth targets as 

measured by the NWEA MAP.  

 

2013 average RIT 3
rd

 – 8
th

 grade = 60% 

 

Reading Proficiency 

School Base 14-15 15-16 16-17 17- 18 18-19 

Best 41 50 55 60 65 70 

 

Best Academy will achieve a 71% increase in reading proficiency over a five-year period (2014 

– 2019). This is compared to 2013 school proficiency baseline data (41%). Increases in 

proficiency each year will be between 10% and 22%.  

 

The table above provides MCA targeted percent proficiency goals for reading for the next five 

years.  

 

 

Reading Five-Year SMART Goals: 

 By 2014-2015, 50% of all students in grades 3
rd

 - 8
th

 grade enrolled by October 1 will 

achieve proficiency in reading as measured by annual MCA tests. 

 

 By 2015-2016, 55% of all students in grades 3
rd

 - 8
th

 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 

 

 By 2016-2017, 60% of all students in grades 3
rd 

- 8
th

 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 
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 By 2017-2018, 65% of all students in grades 3
rd 

- 8
th

 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 

 

 By 2018-2019, 70 % of all students in grades 3
rd 

- 8
th

 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 

 

Math Growth 

For each year on average 65% of all students will meet expected fall to spring growth targets as 

measured by the NWEA MAP.  

 

2013 average RIT 3
rd

 - 8
th

 grade = 60 

 

Math Proficiency 

School Base 14-15 15-16 16-17 17- 18 18-19 

Best 53 60 65 70 75 80 

 

Best Academy will achieve a 51% increase in math proficiency over a five-year period (2014 – 

2019). This is compared to 2013 school proficiency baseline data (53%). Increases in proficiency 

each year will be between 9% and 13%.  

 

The table above provides MCA targeted percent proficiency goals for math over the next five 

years.  

 

 

Math Five-Year SMART Goals: 

 
 By 2014-2015, 60% of all students in grades 3

rd
 - 8

th
 grade enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 

 

 By 2015-2016, 65% of all students in grades 3
rd

 - 8
th
 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA test. 

 

 By 2016-2017, 70% of all students in grades 3
rd 

- 8
th
 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 

 

 By 2017-2018, 75% of all students in grades 3
rd 

- 8
th
 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 

 

 By 2018-2019, 80% of all students in grades 3
rd 

- 8
th
 enrolled by October 1 will achieve 

proficiency in reading as measured by annual MCA tests. 
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Professional Development 

Best Academy has created an organizational structure such that both administrators and teacher 

leaders can provide ongoing coaching in classrooms for about 30 minutes every day. This kind of 

support will substantially improve on the outcomes for students. On Friday, early release days 

for students, teachers also receive targeted professional development. 

Best Academy focuses on the following areas of professional development: 

 Data management  

 Observation and coaching of teachers 

 Fiscal management  

 The following supervisory staff and instructional leadership had the following 

professional development (the full professional development schedule is attached): 

 
Names Skillful Teacher; 

Classroom 

Environment 

8/2/13 

Reading 

Taxonomy & 

RTI Framework; 

AVID training 

8/8/13 

Data Analysis; 

Information 

Needed for 

NWEA, MCA, 

COMP data 

8/15/13 

Intro to NAZ, 

Brakins, Ujimas, 

Child Protective 

Services; Intro to 

School Services 

(guidance 

counselors, 

school 

psychologists, 

etc.); 

Presentation of 

MN Assoc. of 

Children’s 

Mental Health 

9/13/13 

Teach Like a 

Champion 

10/17/13 

Fatou Diahame X X X X X 

Magdy Rabeaa X X X X X 

Kimberly 

Rowan 

X X X X X 

Yusuf Ali X X X X X 

Abdimalik 

Askar 

X X X X X 

      

Name MN Association 

of Children’s 

Mental Health 

Duluth, MN 

Spring 2014 

    

Lisa Cannon-

Ratliff, SPED 

Lead Teacher 

 

X 

    

 

Professional Development Plan  
During the 2013 – 2014 school year Eric Mahmoud, School Director for Best Academy, 
participated in an extensive professional development plan. Mahmoud was nominated by 
the Charter School Growth Fund to participate in the Charter Network Accelerator (CNA). 
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This is an intense 18-month CEO development program for educational leaders around the 
country. The CNA focuses on four main areas of development: 
 

1. Organizational Structure  
2. Meeting the College Ready Bar 
3. Personal Leadership Development  
4. Team and Talent 

 
March 2014 – PD in NY 
 

 Focus was on Common Core reading  
 Presentations on meeting the rigor of Common Core reading  
 School visit to Success Academy – one of the most successful charter networks in the 

nation  
 Managing talent and conduct forecast of current talent at the school level 
 Workshop on how to support teacher and leadership development  
 Personal leadership development workshop  
 Required reading – Mission Possible, Primal Leadership, and Leverage Leadership 

 
May 2014 – PD in NY 

 Focus on Common Core reading  
 School visit to North Star High school  
 Focus on Leading Organizational Change  
 Time Management  
 Critical Friends Visits in Hartford and Bridgeport, Connecticut  

o Providing feedback to other school leaders 
 Required reading – Switch, Kotter’s Leading Change 

 
PD for 2014-2015 includes: 
September 2014 – PD in Memphis, TN 

 Organizational Planning  
 Decision Rights 
 School Culture  
 School Leadership  
 Required reading: Conversational Capacity, Situational Leadership 

 
Other Development Opportunities Through This CNA Program: 

 Executive coaching every 2 weeks 
 CEO mentor calls once per month 
 A school inspection from outside experts and feedback October 9 & 10, 2014 

 

 

Innovative Practices and Implementation 
 



Best Academy 2013-2014 Charter School Annual Report & World’s Best Workforce Annual Report Page 21 

 

Our innovative practices and implementation are described in detail in the previous Educational 

Approach and Curriculum Section. 

 

Successes 

See “Academic Performance”. 

 

In addition to achievements in academic performance: 

 

MacPhail 

We were able to partner with MacPhail due to our connection with Northside Achievement Zone 

(NAZ). MacPhail, one of the premier music education programs in the state of Minnesota, 

implemented a full music program that included developing a middle school orchestra.  

 

PRESS Initiative 

In our third year with Pathways to Reading Excellence in School Sites (PRESS), which provides 

literacy support for all of our schools, Target Foundation made it possible for $185,000 worth of 

support for the Harvest Network of Schools.  

 

The Growth Mindset Club 

Established to give additional support for academic development to 3rd & 4th grade scholars. 

 

Charter School Partners 

Hired leadership fellow, Ellen Stewart as a consultant and to transition into principal for Best 

Academy middle school for the 2014-2015 school year. 

 

Site Expansion 

Applied for site expansion with MDE to move middle school to another site as part of overall 

network strategic plan. 

 

Workplace Satisfaction 

After staff survey and organizational assessment we began the Workplace Satisfaction Initiative 

and established an action plan. 

Academic Performance 
 

A. Progress on Academic Goals, Including Mission Related Goals.  

 

 

Goal Results Explanation of Results 

41% Reading  39% Reading  To some extent, the problem 

with Best Academy’s reading 

performance was that the 

curriculum and assessments 

that were used during the 

2013 – 2014 school year was 

not properly aligned with the 
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state standards. 

53% Math 54% Math Best Academy did not do as 

well in 7
th

 and 8
th

 grade math 

as it has done in previous 

years. Part of the problem was 

that a solid culture was not 

established in the middle 

school. Reviewing the data 

even further reveals that 

middle school girls had a 

particular problem in both 

math and reading. 

 

The overall Best Academy performance on the 2014 MCA was not anywhere near what the 

administration and teachers expect out of the performance of our school.  

 

Reading  

Overall reading proficiency was down three percentile points from the previous year. We believe 

that part of the problem was the fact that Common Core material was purchased for language 

arts, and then to increase the rigor, each grade was given curriculum a grade level ahead of their 

actual grade. This proved to be far too rigorous for most of the students and therefore was not an 

effective strategy.  

 

Math  

Overall in math, Best experienced a very slight increase in achievement. Our 7
th

 and 8
th

 grade 

boys performance in math was particularly disappointing. In previous years 8
th

 grade, in 

particular, has done well in math, but unfortunately not last year. Both 7
th

 and 8
th

 grade girls 

trailed the performance of boys in both reading and math last year. 

 

 

 

Disaggregating the data 

 

Math -Best Academy ( ELL and Non ELL) 

 

 59% of boys were proficient in Math at Best 

 44% of girls we proficient in Math at Best  

 The differences are partially due to the stereotype that boys are better in math than girls.  

 

Math – Best Academy- ELL students only 

 

 69% of ELL students (BAE) were proficient on the MCA exceeding the state average as well as 

the state white average. 
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 75.7% of ELL male students were proficient on MCA far exceeding both the state average as well 

as the state white average. 

 62.1% of ELL female students were proficient on MCA exceeding the state average. 

 Conclusion is that the Best Academy East program of Best Academy, which is primarily East 

African students, have done exceptionally well academically in math. 

 

Reading - Best Academy ( ELL and Non ELL) 

 

 42% of boys were proficient in Reading at Best. 

 33% of girls were proficient in Math at Best.  

 The differences are partially due to the stereotype that boys are better in math than girls.  

 

Reading  – Best Academy- ELL students only 

 

 39.4% of ELL students (BAE) were proficient on the MCA exceeding the state average as well as 

the state white average. 

 38% of ELL male students were proficient on MCA far exceeding both the state average as well 

as the state white average. 

 41.4% of ELL female students were proficient on MCA exceeding the state average. 

 Conclusion is that the Best Academy East program of Best Academy, which is primarily East 

African students, outperformed overall male and female performance of Best Academy. 
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B. Reading and Math Growth 

 

MDE Report Card Data: 

 

MATH 2012 2013 2014 

Percent of students “On Track for Success”  83.6% 49.4% 56.2% 

Percent of students making High, Medium, and Low Growth 

High   42.4% 

Medium   31% 

Low   26.7% 

 

 

READING 2012 2013 2014 

Percent of students “On Track for Success”  73.8% 51.5% 42.8% 

Percent of students making High, Medium, and Low Growth 

High   21.7% 

Medium   46.5% 

Low   31.8% 

 

Overall Best Academy On Track Progress in math was about two percentile points below the 

state performance in math. The trend was up based on 2013 performance where about 49% of 

students were on track based on 2013 MCA testing. 

 

In reading the On Track progress in reading was trend was down from the previous year 

regarding scholars that were making on-track progress. In 2013 there were 51% of students were 

making on-track progress but it 2014 it was 43%.   
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Additional Data: 

The tables below show that the overall growth of the reading and math for Best Academy was 

about 1.3 years of growth. In 4
th

 and 5
th

 grade reading at Best Academy students made as high as 

2 years of progress in one academic year.  

 

Best Academy – Math 

Grade Actual Growth Projected Growth* Grades of Growth^ 

K 25.9 17.4 1.5 

1 20.1 17.1 1.2 

2 12.9 14.8 0.9 

3 13.8 11.2 1.2 

4 15.6 8.6 1.8 

5 15.5 8.0 1.9 

6 11.1 6.0 1.9 

7 4.8 5.0 1.0 

8 0.6 4.0 0.2 

 

Average Grades of Growth K-8 1.3 

 

 

 

Best Academy – Reading 

Grade Actual Growth Projected Growth* Grades of Growth^ 

K 19.3 15.5 1.2 

1 13.9 16.6 0.8 

2 12.2 15.5 0.8 

3 11.5 10.5 1.1 

4 14.9 7.5 2.0 

5 11.8 5.8 2.0 

6 4.3 4.1 1.0 

7 4.4 3.6 1.2 

8 6.1 3.5 1.7 

 

Average Grades of Growth K-8 1.3 

 

 

Proficiency Results in Reading, Math, and Science 

As mentioned previously, from 2012 to 2013 the trend is math is downward. A drop of over 20 

percentile points. From 2013 to 2014 the trend for math is going ever so slightly in the positive 

direction. In reading the trend was going downward. In reading the trend has been going 

downward for the past 3 years.  

 

Some bright spots it the data are Best boys math performance. Disaggregating the data, all of 

Best Academy boys were above the state average in math. Regarding Best Academy ELL 

student, these students far exceeded the state average as well as beating the stare white average.  
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When disaggregating the reading data, the overall boys performance exceeded the overall girls 

performance. Drilling down into the data even further revealed that the 7
th

 and 8
th

 grade girls in 

particular did substantially lower than the boys on the MCA.  

 

Comparisons to the Local District, State, and comparable schools and school populations: 

 

Proficiency Index, Math 

 Best Academy State MPS 
Bethune 

Elementary 

Lucy  

Laney  

2014 53.6 60.5 43.1 18.6 13.1 

2013 52.8 60.2 42.2 15.9 10.6 

2012 74.8 61.3 39.3 14.4 13.8 
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Proficiency Index, Reading 

 Best Academy State MPS 
Bethune 

Elementary 

Lucy 

Laney 

2014 38.7 58.8 42.4 12.2 9.8 

2013 42.9 57.6 41.8 13.5 14.8 

2012 
72.5 

 
75.3 56.9 31.8 29 
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Performance of English learners of ACCESS Assessment  

 

 

AMAO 1: PROGRESS toward English Language Proficiency 
 

State Progress Target 41.94%                       

Number of English Learners (those with two years of ELP assessment 

scores) 
99                       

Number of English Learners Making Progress 68                       

Percent Making Progress 68.69%                       

Met Progress AMAO 1 Yes                       
 

AMAO 2: ATTAINMENT of English Language Proficiency 
 

State Attainment Target 10.43%                       

Number of English Learners (those enrolled during the ELP testing 

window) 
185                       

Number of English Learners Attaining Proficiency 30                       

Percent Attaining Proficiency 16.22%                       
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Met Attainment AMAO 2 Yes 
           

 

AMAO 3: ACADEMIC ACHIEVEMENT and SUCCESS 

The reading and math proficiency indices, participation rates, attendance rates and graduation 

rates listed below are the same as the Adequate Yearly Progress (AYP) measurements for the EL 

student group at the LEA level. For Title III consortia, the AYP indicators are calculated from 

the member LEAs as a whole. The reading and math information is generated using the 

Minnesota Comprehensive Assessments (MCA) or the appropriate alternate assessment. 
 

AYP EL Indicators 
Student 

Count 

Index or 

Rate 
Target Met AMAO                 

Math Participation 68 98.53 95.00 Yes                 

Reading Participation 68 100.00 95.00 Yes                 

Math Proficiency 78 60.90 46.73 Yes                 

Reading Proficiency 80 51.88 26.39 Yes                 

Other Indicator - Attendance 227 97.96 90.00 Yes                 

Other Indicator - Graduation       NA                 

Met Academic Achievement and 

Success AMAO 3 
      Yes 

        

 

 

Other Subject Areas, other Academic or Academic-Related Performance Data 

 

 

Multiple Measures Rating 

 

Multiple Measurements Rating (MMR) is 57.33% 

Proficiency 39.86 points 

Weighted percentage of subgroups reaching targets  

Growth 19.98 points 

Average Growth Z-Score  

Achievement Gap Reduction 26.15points 

Achievement Gap Reduction Score  

Graduation (as appropriate)  

Weighted percentage of subgroups reaching targets  

TOTAL POINTS 86 points 

Possible points 150 

 

 

Focus Rating (FR) is XX% 
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Achievement Gap Reduction 26.15 points 

Achievement Gap Reduction Score  

Focused Proficiency 45.15 points 

Weighted percentage of subgroups reaching targets  

TOTAL POINTS 71.3 points 

Possible points 100 points 

 

 

Environmental Education 

 
EE Performance Indicator #1: Curriculum and School Culture  

Goal #1:SY2-2014-2019 Scholars 5
th

 – 8
th

 grade will understand how the environment has an 

important effect on their everyday lives. The environment affects their health and general well-

being. Scholars will become more engaged in learning about the environment by integrating 

environmental education as part of the current curriculum in not only science, but also language 

arts, social studies, and math. 

 

Environmental Context: 

Best Academy is located in a community with a significant concentration of African American 

families. Over 90% of these families are considered low-income. There are many health issues 

that disproportionately affect the Black community. Asthma is one of those health concerns. The 

following are some statistics about how asthma affects the Black community:  

 

 In 2011, almost 4,300,000 non-Hispanic Blacks reported that they currently have asthma. 

 African Americans were 20% more likely to have asthma than non-Hispanic Whites, in 

2011. 

 In 2009, African Americans were three times more likely to die from asthma related 

causes than the White population. 

 From 2003-2005, African American children had a death rate 7 times that of non-

Hispanic White children. 

 African Americans had asthma-related emergency room visits 2.8 times more often than 

Whites in 2009. 

 Black children are 3.6 times more likely to visit the emergency department for asthma, as 

compared to non-Hispanic White children. 

 

While all of the causes of asthma remain unclear, children exposed to secondhand tobacco 

smoke exposure are at increased risk for acute lower respiratory tract infections. Also the quality 

of the air the children breath can also exacerbate asthma in children and adults.  In the early 90’s 

Hennepin County built a garbage incinerator named HERC. There has been a significant debate 
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about the effects that the toxins emanating from the incinerator has had on the community.  

 

 

Objective: Given this background of African Americans and asthma, as well as the concerns 

about environmental toxins emanating from the HERC incinerator, Best scholars will conduct 

independent experiments to evaluate the air quality around the incinerator, different parts of 

north Minneapolis, and surrounding communities. The scholars will then prepare a written report 

and give an oral presentation to both members of the school community as well as city 

government. Through this process the scholars will learn more about the environment where 

they’re attending school and where they live. Scholars will utilize science, math, reading, 

writing, social studies, and presentation skills to produce a final report.  

 

Experimental Procedures: 

 

1. Save a milk carton to use for your experiment. Clean and dry the carton thoroughly 

before use. 

2. Cut the carton into four flat pieces by cutting along the side seams of the carton. Cut each 

side into three square pieces, each piece will be approximately three inches long and 

three inches wide. You will have a total of 12 squares when you are done. 

3. Using the hole punch to punch a hole in one corner of each square. 

4. Tie a piece of string through the hole to make a loop for hanging the square up, on a tree 

branch for example. 

5. Make a data sheet to record where you place your squares, and what data you later will 

collect from them.  

6. Decide on your four locations. Good locations are: your back yard, a busy street corner, 

your school, a park, a shopping center, a parking lot, etc. 

7. Write the name of each location in your data table. Include the cross streets (Cedar and 

Sacramento Street), the address (1234 Maple Street) or the name of the location (Tilden 

Park or Valley Mall) in your table. 

8. Using your black permanent marker to draw a 1-inch by 1-inch box in the center of the 

white side (what used to be the inside of the carton) of each square. 

9. Write the name of the location on the bottom of each square; you will use three squares 

for each location. 

10. At each location, find a place to hang up three of your collection squares. You can hang 

the squares from a tree branch, signpost, light post, or any other safe landmark. If the 

location is busy with traffic, be sure to have an adult with you for safety. 

11. Before you hang each square up, spread a thin layer of Vaseline in the black box in the 

center of each square with your finger. Hang up the collection square. 

12. Leave your collection squares for 3–5 days. It is best to leave them on days when there is 

no rain, so if you hear it is going to rain be sure to go and collect them even if you have 
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not left them out for a full five days. 

13. After you have waited, it is time to collect your data from the squares. 

14. Revisit each location bringing your data table, magnifying glass, and a digital camera. 

15. Remove the squares one at a time. Each time, use your magnifying glass to count the 

number of visible particles you see stuck in the Vaseline inside the boxed area. Write the 

number in your data table. 

16. Take a picture of the square. If your camera has a micro setting for close ups, the pictures 

will turn out better. 

17. Proceed to the next square and/or location until you have collected all of your data and 

filled out your data table. 

18. For each location you will have collected three sets of data, so you will want to average 

the data to get a better result. First add together the three counts and write the answer in 

the "TOTAL" box. Then divide this number by three and write the answer in the 

"Average" box. 

19. Now you are ready to make a graph of your data. Make a bar graph by writing a scale for 

the number of particles on the left side (y-axis) and then by drawing a bar up to the 

correct number of particles for each location. Remember to label each bar of your graph, 

or make a color key. 

20. Print out your photos for your poster, too. 

21. Which sites had the most particulate matter in the air? Is this what you expected? Was 

each of your three counts the same or different? What do you think this tells you about 

the relative air quality at each location? 

 

Data Source: The scholars will prepare a written report and give an oral presentation to both 

members of the school community as well as city government. 

EE Performance Indicator #2: Exposure to Natural Environments 

Goal #2: In SY2015-2019 all scholars in grades 5-8 will be able to better understand how human 

activities relate to the natural environment. 

 

Activities:  

 5
th

 and 6
th

 grade scholars will study plants and animals outside the classroom at Theodore 

Wirth Parkway and along the Mississippi River in the summer, fall, winter, and spring. 

Scholars will record their observations in a journal detailing how the environment is 

impacted by the change in seasons.  

 7
th

 & 8
th

 grade scholars will take a trip to Audubon Center of the North Woods to learn 

more about the environment, including, but not limited to animals, plants, trees, water 

etc. 

 Scholars will plant, care for, and harvest a community garden.  

Data Source:  
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 Scholars will receive a pre-test and post-test asking them to identify how the growing of 

the plants in the classroom and studying the environment benefits the community. 

 The school will publish a summary of the results of the pre- and post-tests in its Annual 

Report.  

 

EE Performance Indicator #3: Promote Environmental Stewardship 

Goal #3: SY2014-2016 our 5
th

 and 8
th

 grade scholars will create our Setting Up a School 

Recycling and Waste Reduction Program. The goal of this program is for scholars to understand 

how much waste is actually occurring in the schools. The goal is also to empower scholars to 

develop ways to reduce the waste. We want the scholars to be good stewards of their 

environment. 

 

1. Discuss how the program can reduce costs for the school by lowering their disposal costs. 

 

2. Appoint a recycling coordinator, teacher, class, or club to implement your program. The 

best teams have scholars, teachers, principals, administration, and parents who are willing 

to help. 

 

3. Conduct a waste audit to determine waste composition and volume of materials, what 

portion can be recycled, re–used, reduced, or eliminated, and what recyclable material 

could be substituted for non–recyclable materials currently in use. 

 

Audit A Have teachers and scholars save the garbage from their classroom for one day. 

Audit B Have scholars conduct a one-day audit of classroom and food service waste for 

one lunch period for the entire school. 

Audit C Have scholars conduct a visual waste audit of the contents of the school 

dumpster. 

 

 

  

 

4. Best will start with cardboard and mixed paper as a starting point for the recycle program.  

5. Team members can choose the right type of collection container, such as restricted 

openings or slots for paper to keep the garbage out of the recyclables. 

 

As a result of Best Academy scholars new recycling program they will find that recyclables are 

being diverted from the waste stream and they are helping to keep valuable natural resources 

from ending up in a landfill. They may find that the school is now able to reduce the size or 

quantity of the waste collection dumpsters or to lower the frequency that garbage is picked up at 

the school site. Not only will the school save money, Best will be educating the next generation 

on the value of caring for their community and environment.  

 

Data Source: Record the monthly saving due to this waste reduction program and how much 

funds have been saved on an annual basis. 
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EE Performance Indicator #4: Mission or Community Related EE Goals 

Goal #4: In SY2015-2019, scholars in grades 5th-8th will be better to make choices about food, 

including decisions about its healthiness, how to dispose of waste, preparation, and production. 

Activities:  

 

 Through a partnership with NorthPoint Health and Wellness Center and Republic 

Services, scholars and staff will learn about healthy eating, exercise, and reducing food 

waste. 

 All scholars will participate in food waste reduction at school. Scholars in grades 5-8 will 

collect and measure ort (food waste), and work to create less waste based on the results. 

 

Data Source: Scholars will measure ort and record data daily and set goals to reduce ort each 

week. The school will report on this data in its parent newsletter and track whether the school has 

increased or decreased its food waste from fall to spring each school year. 

 

EE Performance Indicator #5: Financial and Operational Commitment 

 

Goal #5: SY2015-2019 5
th

 to 8
th

 grade scholars will work with the Get Ready for Energy 

Efficiency Now (GREEN) Team consisting of staff and scholars to lead The Best Academy in 

reducing energy in the building. The Best Academy will reduce its energy costs by 2% annually 

with a team focus on energy efficiency.  

 

Activities:  

 Create a green, energy and sustainability plan and policies for board approval by October 

1
st
 each year. 

 The school will continue as a member of the Minnesota Green Schools Coalition and 

Green Connect to continue to learn about creative ways other schools and companies are 

meeting their environmental goals.  

 Scholars will put TOLBY stickers on all light switches in the building as a reminder to 

turn lights off in the building by September 1
st
 each year. 

 All staff and scholars will be required to recycle in the classroom and when copying at 

copier throughout the building. Recycling will also include plastic, dry erase markers, 

and batteries.  

 Scholars will discover and implement practices that result in decreased energy usage on 

campus. 

 The school will partner with EE-focused organizations for guest speakers, field trips, and 

other EE learning opportunities. 

 School will apply for and/or receive grant monies in support of EE-focused activities. 
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 Teachers, staff and/or leadership participate in environmentally-focused development as 

part of professional development. 

 

Data Source:  

 Reduction in our Xcel Energy bill from the beginning of the year to the end of the year.  

 100% of light fixtures in our school have a TOLBY sticker. 

 The school will publish the sustainability plan on its website annually. 

 The school will measure and report on progress toward this goal on an annual basis. 

 

EE Performance Indicator #6: Science Proficiency 

 

Goal #6: SY2017-2019 will provide compelling evidence that an increasing percentage of 

scholars meet or exceed the grade level standard in science proficiency for 5
th

 – 8
th

 grades. 

 

Activities: 

 Increase science activities in and out of the classroom. 

 Scholars will grow plants in the classroom to be planted in the community. 

 STEM field trips to companies like Boston Scientific will help our scholars learn more 

about STEM in a STEM environment. 

 

Data Source:  Scholars will meet or exceed level standard for science proficiency on MCA tests. 

 

Best Academy scholars in Grades 5
th

 - 8
th

 scholars will achieve a 15.0% increase in science 

proficiency over a five-year period (2014-2019). This is compared to 2013 school proficiency 

baseline data. Increases in proficiency each year will be at least 3.0%. The table below provides 

MCA targeted proficiency goals for science over the next five years. 

 

 Baseline 

(2013) 
14-15 15-16 16-17 17-18 18-19 

Proficiency 

Rate Target 
43.5% 46.5% 49.5% 52.5% 55.5% 58.5% 
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EE Performance Indicator #7: Environmental Literacy 

 

Goal #7: SY2015-2019 – 5
th

 to 8
th

 grade scholars will be better able to promote water 

conservation in the school.  

 

Activity: 

 Scholars will bring water bottles to school to better promote water conservation. 

 Scholars will create an educational brochure to distribute to local homeowners and 

businesses to promote water conservation in the community. 

 Increase environmental education as part of professional development for teachers and 

staff. 

 

Data Source: Overall conservation of water in the school. 

 

 The school will partner with EE-focused organizations for guest speakers, field trips, and 

other EE learning opportunities.  

 School will apply for and/or receive grant monies in support of EE-focused activities. 

 Teachers, staff, and/or leadership participate in environmentally-focused development as 

part of professional development. 

 

Data Source:  Evaluate teachers on how they are implementing what they learned from guest 

speakers and workshops on environmental education resulting in CEUs for our staff. 

 

 

End of World’s Best Workforce Components 
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Staffing 
 

2013-2014 Licensed Teaching Staff  Comments 

Last Name 

First 

Name File #  Assignment 

Status  

Anderson Michael 449539 Science *  

Burrows, Brittany 473867 4
th

 *  

Anderson Tyler 465938 SS *  

Bergstrom Lisa 401777 KG *  

Borman Maggie 463896 3
rd

 *  

Brandt Gina 448649 K *  

Bringe Lauren 471452 3
rd

   

Cannady Chris 469873 ESL   

Churchward  471737 Math middle  Variance 

Durkee   ESL  Community Expert 

Flynn Forslund  467121 Reserve/SS   

Groothuis  478094 K   

Haukos  451977 SS   

Hechtman  453025 LA   

Hokes  417627 Bldg Sub   

Hussain Samina 396906 4
th

   

Jalali  997299 SPED  Community Expert 

Johnson Alicia 446812 K-4 *  

Kettenacker Darcie 476246 Sub Teacher   

Knox  997352 Gym Support  Community Expert 

Kroening Maureen 463906 2
nd

 *  

Kuennen  477965 SPED   

Lis Mikhail 417015 5
th

 Math   

Lund  380128 SPED   

Mack  451032 Art   

McQueen  456312 SPED * Variance 

Mishleau  469724 6
th

 Reading   

Nalupa  997309 EA SPED room  Community Expert 

Neelans  475700 K   

Nelson  469927 Math 6
th

   

O’Donnell  474454 K   

Olsen Keilly 443500 K * License Exp 

Pangerl  464222 Health   

Paulson  474693 SS   

Pilz  475315 Science   

Porter  474639 SPED  Community Expert 

Reed  245125 Science 5/8   

Roegge  475584 LA *  

Rohde  472829 LA *  

Selcer  475614 ELL   
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Snyder  474439 Music *  

Van Ruyven  474131 ELL 1
st
   

VanBronkhorst  473633 K   

Vickers  445654 BAE teacher   

Walker  396123 3
rd

 *  

Weispfennig  442255 Gym   

White  469930 1
st
 *  

Wright Abdul 471908 7/8 reading *  

Wright Kathleen 471029 1
st
 *  

*= Returning      

 

 

 

2014-2015 Licensed Teaching Staff 

Last Name First Name File #  Assignment 

Ahmadzai Muhammad 482261 ESL 

Addink Keandrea 480581 1 

Becker Raquel 480229 2 

Becvar Brian 387989 Math 

Bergstrom Lisa 401777 2 

Burrows Brittany 473867 4 

Byron Katheryn 479231 4 

Cain Leonard 997303 SPED 

Colon Jennifer 476586 SPED 

Coins Michelle 441333 Music 

Duffy Alyssa 482018 1 

Durkee Rachelle 475601 ESL 

Fetter Elizabeth  453882 5 

Fields Leonra 431581 SPED 

Gilbert Lamont waiting GYM 

Groothuis Molly 478094 K 

Hall Loretta HQ 5 

Hamilton Susan 476073 7 

Haukos Joseph 451977 SS 

Hechtman Noelle 453025 5 

Huss Paula 404819 SPED 

Hussain Samina 396906 5 

Jahnke Jennifer 434551 3 

Jarvis Mariecus 482887 6 
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2013-14 Other Licensed (non-teaching) Staff 

Name File # Assignment 14-15 

Status* 

Comments 

Diahame 417992 VP *   

Flowe-Rance 479060 Ujima     

Cannon-Ratliff 370011 SPED     

Salus 468499 Counselor     

Rabeaa 392775 Admin *   

Rowan 267995 Admin *   

* R = Return, NR = Not Return    

 

 

2014-15 Non-Licensed Staff 

 
 

 

 

2013-14 Non-Licensed Staff 

Name Assignment Comments 

Abner, Eboni Paraprofessional  

Abukar, Farida Paraprofessional  

Ahmed, Dunia Paraprofessional  

Ali, Yusuf Administrator  

Askar, Abdimalik Administrator  

Burns, Sean Paraprofessional  

Farah, Hawa Paraprofessional  

Flowe-Rance, Cheryl Ujima Coordinator  

Hall, Mark Paraprofessional  

Last Name First Name File #  Assignment Status

Brosz Adam 451336 SW *

Buckner Maya 481587 SW

Diahame Fatou 417992 VP *

Flowe-Rance Cheryl 479060 Related Services Coord. *

Friesz Johanna 453093 Counselor

Gaikwad Elsa 473707 GC *

Hampton Nathan 455316 VP

Kroening Maureen 463906 Admin *

Cannon-Ratliff Taylor 370011 5 *

Salus Crystal 468499 GC *

Speese Gary 449686 SPED Coord. 

Stewart Ellen 350610 Principal
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Hassan, Sadiyo Paraprofessional  

Holliday, Jacita Paraprofessional  

Ismail, Suado Paraprofessional  

Jackson, Shannon Paraprofessional  

Jama, Safia Paraprofessional  

Jilali, Bijan Paraprofessional  

Johnson, Christopher Paraprofessional  

Johnson, Joyce Paraprofessional  

Kachur, Carlene Paraprofessional  

Kipper, Jessica Paraprofessional  

Kuennen, Jessica Paraprofessional  

Mack, Paul Paraprofessional  

Mahamed, Fadumo Paraprofessional  

Mohamed, Izhar Paraprofessional  

Nipa, Nilupa Paraprofessional  

Olusanya, 

Olutimilehin 

Paraprofessional  

Perfetti, Christina Paraprofessional  

Pitchford, Kimiki Paraprofessional  

Reese, Tequila Paraprofessional  

Roan, Jamarri Paraprofessional  

Ross, Erica Sped Secretary  

Rowan, Kimberly Asst Principal  

Sewell, Julia Paraprofessional  

Smith, Cameron Paraprofessional  

Springs, Tirel Paraprofessional  

Turner, Kevin Paraprofessional  

Walker, Norvell Paraprofessional  

Warfa, Omar Paraprofessional  

 

 

2013-14 Non-Licensed Staff 

Last Name First Name Assignment 13-14 

Status

* 

Comments 

Abner Eboni Para     

Adams Monique EA Library     

Afolayan Mofoluto EA Math part-

time 
    

Ali Mamdouh  EA/Kuennen *   

Andrews Shaniqua Bus Aide     

Boughton Randall EA Art     
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Burns Sean EA *   

Byrd Brooklyn DI Support     

Caine Charles Hall Monitor     

Donaby Versie Para     

Edwards Cecilia Para     

Fadina Denise Data Mgr. *   

Ferguson Otis Bus Aide     

Gilbert Lamont Para *   

Hayles Korrey Para     

Holliday Antonio Dean *   

Holliday Jacita Para     

Holliday JaCorey EA     

Hudson Phyllis EA classroom  *   

Hurst David Para     

Jackson Shannon Bus Aide     

Johnson Christopher EA 

w/VanBronkhorst 
*   

Johnson Joyce EA SPED 

Resource Room 
*   

Johnson Tyrone Para 

w/KingKaleem  
    

Jones  Jacquette Para     

Jones  Talisha Para     

Kipper Jessica EA Deans Office     

Lane Dezaray  Para      

Mann Stephanie Receptionist *   

Mays Andrews Michael Bus Aide     

Melendez Ninah Para     

Muhammad Jason Dean *   

Murkey Clifford EA Health 

Support 
*   

Nobles Charita Para     

Olusanya Olutimilehin Para     
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Perfetti Christina Art Support     

Pham Hai Support     

Pitchford Kimiki Receptionist     

Reese Latasha Bus Aide     

Reese Tequila EA     

Ross Erica Sped Sec     

Sallet Jovan EA w/Burrows *   

Sewell Julia Classroom 

Support 
    

Shetka Arica Para *   

Shoemate Jennifer Tutor part-time     

Smith   Cameron EA Music     

Smith   Pamela Para     

Springs Tirel Para w/Caprice 

Washington 
*   

Suparat Toessawat Para gym     

Turner Kevin Para w/Uriel 

Roger-Knox 
*   

Worthor Theodore EA w/Johnson *   
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Governance and Management 
 

BOARD OF DIRECTORS 2013-2014 

 

Best Academy materially complies with applicable laws, rules, regulations and provisions of the 

charter contract and school bylaws relating to: 

 school board composition, and the board demonstrates the capacity to govern an 

effective charter school;  

 board member training; 

 effectively and transparently conducting board meetings: 

o A discernible method for conducting meetings (i.e. Robert’s Rules) 

o Complying with MN Open Meeting Law 

o Timely distribution of board materials prior to meetings to board members and 

authorizer 

o Appropriate documentation of board and committee meetings 

 board decision-making and oversight, including but not limited to: 

o Establishing, reviewing and implementing policy 

o Establishing performance expectations that are in alignment with charter contract 

o Regularly reviewing academic, financial, and operational data 

o Overseeing school improvement plans as necessary 

o Conducting timely review and approval of key organizational documents 

including the budget, contracts for service, facility lease, annual reports and 

financial audits 

 

  

Member 

Name 

Board 

Position 
Affiliation 

Date 

Elected 

Date 

Seated 

Term 

End Date 
Email Address 

Maggie 

Borman 
Member Teacher 6/25/13 7/1/13 6/30/16 

mborman@thebestacademy.org 

 

Ed Coakley Treasurer Community 5/25/12 7/1/12 6/30/15 edcoakley@gmail.com 

Fatou 

Diahame 
Member Teacher 5/25/12 7/1/12 6/30/15 fdiahame@thebestacademy.org 

Rita Gordon Member Parent 6/25/13 7/1/13 6/30/16 njeridh@gmail.com  

Ezra Hyland Chair Community 5/25/12 7/1/12 6/30/15 
hylan003@umn.edu 

 

DeAndra 

Knighten 
Member Parent 5/25/12 7/1/12 6/30/15 dknighten@gmail.com  

Anura  

Si-Asar 
Secretary Community 5/25/12 7/1/12 6/30/15 sirriusa@msn.com  

Toniko 

Thomas 
Member Parent 5/25/12 7/1/12 6/30/15 tonikothomas@msn.com  

mailto:mborman@thebestacademy.org
mailto:edcoakley@gmail.com
mailto:fdiahame@thebestacademy.org
mailto:njeridh@gmail.com
mailto:hylan003@umn.edu
mailto:dknighten@gmail.com
mailto:sirriusa@msn.com
mailto:tonikothomas@msn.com
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Board Training   
Board Member Name Training Content Area Training Date Trainer/Presenter 

Anura Si-Asar Governance 1/12/12 MSBA – Greg Affett 

 Employment 1/13/12 MSBA – A. Taylor 

 Finance 1/11/12 NPAS – P. Hatter 

Ed Coakley Governance 12/7/11 UST – E. McVeigh & L. Tacke 

 Employment “ “ 

 Finance “ “ 

Fatou Diahame Governance 7/28/12 Charles A. Speiker 

 Employment “ “ 

 Finance “ “ 

Ezra Hyland Governance 12/10/12 UST – E. McVeigh & L. Tacke 

 Employment “ “ 

 Finance “ “ 

DeAndra Knighten Governance 12/8/12 UST – E. McVeigh & L. Tacke 

 Employment “ “ 

 Finance “ “ 

Toniko Thomas Governance 7/28/12 Charles Speiker 

 Employment “ “ 

 Finance “ “ 
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Additional Board Training  

  

Name Human Capital 

and workplace 

satisfaction  

Margie Soran 

2/18/2014 

Understanding  

Financial 

statements and 

audits 

Schecter 

Dokken Kanter 

9/16/2014 

Workplace 

Satisfaction 

overview 

Consultant  

Janice Dowling 

2/5/2014 

Reading basic 

financial 

statements 

John Torvik 

8/19/2014 

Ezra Hyland x x x x 

Rita Gordon x x x x 

Anura Si-Asar   x x 

Brittany 

Burrows 

    

Hassan Guled  x   

DeAndra 

Knighten 

x x x x 

Roda Rabi  x   
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MANAGEMENT 

 

BEST ACADEMY ORGANIZATIONAL CHART 2012-2013 

 

 
 

Figure 2. Organizational Chart 

 

 

Finances 
 

For questions regarding school finances and for complete financials for 2013-2014 and/or an 

organizational budget for 2014-2015 contact:  John R. Torvik, CPA 

Position:  Contract CFO  

Phone:  612-770-7136 

Email:  john.torvik@claconnect.com 

 

CliftonLarsonAllen provides accounting services for Best Academy. 

 

Information presented below is derived from preliminary audit figures. The full financial audit 

will be completed and presented to Minnesota Department of Education and Audubon Center of 

the North Woods no later than December 31, 2014. 

 

 

 

Best Board 

School Director Eric 
Mahmoud 

1 FTE 

SPED Coordinator 
Emily Peterson 

(.33 FTE) 

SPED 

Paraprofessionals 

21 FTE 

Dean of Culture 
Jason Muhammad 

1 FTE 

DI Coordinator Alana 
Ramadan 

(.33 FTE) 

TAs 

5FTE 

Teachers 

33 FTE 

Seed Inc 
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FY14 Finances Fund 1 Fund 2 Fund 4 

Total Revenues $7,260,245 $352,854 $0 

Total Expenditures $6,989,854 $352,298 $7,519 

Net Income $   270,391 $    1,557 ($7,519) 

Total Fund Balance $1,955,499 $    1,557 $54,050 

 

Overview 

Best served students equivalent to 484 average daily members (ADM) versus a budgeted ADM 

of 488 so we met 99% of our enrollment target, thus state revenue was right on target.  We 

received $496,540 of our $500,000 budget for unrestricted donated revenue and received an 

additional $125,000 restricted for enhancing the nutrition program.  Expenses exceeded budget 

by $639,000 primarily because staff expense was over budget by $568,000.  We attained a net 

income of $272,000 versus a budgeted net income of $681,000. 

 

Revenues 

As noted above, we met 99% of our enrollment target, thus state revenue was right on target.  

We received $496,540 of our $500,000 budget for unrestricted donated revenue and received an 

additional $125,000 restricted for enhancing the nutrition program.  Major grants included 

O’Shaughnessy Foundation ($320,000) and Cargill Foundation ($200,000).  

 

Expenses 
As noted above, expenses exceeded budget by $639,000 primarily because staff expense was 

over budget by $568,000.  Also, Special Education expenses exceeded budget due to serving 

more special needs children than anticipated. 

 

Net Income and Fund Balance 

The $272,000 net income positively affected our fund balance allowing it to reach a grand total 

of $2,011,000. 

 

 

Future Plans 
 

Please see attached Harvest Network of Schools Business Plan, which includes future plans for 

Best Academy.  


